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Overview	
  
	
  

	
  
•  Posi)oning	
  Transcrip)on	
  in	
  Mul)modal	
  Research	
  

•  Demonstra)on:	
  Transcribing	
  Video	
  of	
  Child-­‐Ini)ated	
  
Play	
  at	
  a	
  Computer	
  

•  Further	
  Examples	
  of	
  Mul)modal	
  Transcrip)on	
  

•  Concluding	
  Comments/Ques)ons	
  



Posi*oning	
  Transcrip*on	
  

‘Transcripts	
  are	
  not	
  transparent,	
  but	
  retain	
  the	
  transcriber’s	
  interpre3ve,	
  
analy3cal	
  and	
  theore3cal	
  “fingerprints”	
  
(Tilley	
  2003,	
  p.	
  752).	
  

Transcrip*on	
  as:	
  
	
  
•  Par*al	
  (Mavers	
  2012)	
  
•  Shaped	
  by	
  	
   	
  -­‐	
  	
  	
  	
  Theory	
  (Ochs	
  1979)	
  

-­‐  Poli*cs	
  (Bucholtz	
  2000)	
  
-­‐  Professional	
  vision	
  (Goodwin	
  1994)	
  

•  A	
  process	
  of	
  ‘transla*on’	
  (ten	
  Have	
  2007),	
  ‘transforma*on’	
  (Duran*	
  2006)	
  
or	
  ‘transduc*on’	
  (Bezemer	
  and	
  Mavers	
  2011)	
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•  An	
  analy)cal	
  and	
  rhetorical	
  device	
  



Too	
  many	
  ‘playscript’	
  transcrip3ons	
  of	
  speech	
  have	
  
been	
  prepared	
  which	
  display	
  no	
  informa3on	
  about	
  the	
  
nonverbal	
  behavior	
  of	
  speakers	
  and	
  listeners,	
  and	
  no	
  
informa3on	
  about	
  various	
  ar3facts	
  around	
  which	
  
interac3on	
  and	
  a@en3on	
  are	
  oriented.	
  In	
  other	
  words,	
  
the	
  ‘mul3modal’	
  nature	
  of	
  meaning	
  making	
  in	
  
interac3on	
  has	
  gone	
  unrecognized	
  and	
  consequently	
  
under	
  theorized	
  in	
  much	
  of	
  the	
  video	
  research	
  done	
  in	
  
classrooms.	
  	
  
	
  
(Erickson	
  2011:	
  184).	
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v 	
  Linked	
  to	
  MODE	
  –	
  Mul)modal	
  Methods	
  for	
  Researching	
  Digital	
  Data	
  and	
  
Environments,	
  funded	
  by	
  the	
  Na*onal	
  Centre	
  for	
  Research	
  Methods	
  (NCRM),	
  part	
  of	
  
the	
  Economic	
  and	
  Social	
  Research	
  Council	
  (ESRC).	
  
	
  

v 	
  Methodological	
  focus:	
   	
  Mul*modal	
  transcrip*on	
  of	
  video	
  
v 	
  Substan)ve	
  focus:	
   	
   	
  The	
  mul*modal	
  organisa*on	
  of	
  	
  

	
   	
   	
   	
   	
   	
  child-­‐ini*ated	
  play	
  
	
  
	
  

How	
  might	
  mul)modal	
  transcrip)on	
  of	
  video	
  offer	
  insights	
  into	
  child-­‐ini)ated	
  play	
  
in	
  the	
  Early	
  Years?	
  
	
  
	
  
v 	
  Case	
  study	
  using	
  video	
  recordings	
  of	
  child-­‐ini*ated	
  play	
  from	
  a	
  Nursery	
  classroom	
  
teacher-­‐researcher	
  observa*on	
  (eg.	
  play	
  with	
  new	
  technologies,	
  running	
  games,	
  role	
  
play,	
  construc*on	
  play)	
  –	
  transcribed	
  mul*modally	
  to	
  consider	
  children’s	
  
nego*a*on	
  of	
  play	
  frames.	
  
	
  



Example	
  Video	
  Log	
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Video	
  Removed	
  



Ellie:	
   	
  I	
  need	
  my	
  wine	
  bocle	
  for	
  my…	
  I…	
  it	
  is	
  so	
  
	
   	
   	
  lovely.	
  So	
  lovely.	
  It’s	
  so	
  lovely.	
  I	
  need	
  it	
  
	
   	
   	
  for	
  my…	
  but…	
  I	
  need	
  that	
  for	
  my	
  sister	
  
	
   	
   	
  (	
  	
  )	
  birthday.	
  Don’t	
  throw	
  that	
  away.	
  

	
  



Ellie:	
   	
   	
   	
  I	
  need	
  my	
  [wine	
  bocle	
  for	
  my-­‐	
  
Toby: 	
   	
   	
   	
   	
   	
  ]hhh	
  
Ellie: 	
   	
   	
  (0.5)	
  I-­‐	
  it	
  is	
  so	
  lovely.	
  (1.4)	
  

	
   	
   	
   	
  so	
  lovely?	
  
Toby: 	
   	
   	
  huhuhuh	
  •hhh	
  
Ellie: 	
   	
   	
  (5.0)	
  ↑>its	
  so	
  lovely<	
  
Toby: 	
   	
   	
  eeyheehuhuh	
  
Ellie: 	
   	
   	
  I-­‐I	
  need	
  it	
  for	
  my-­‐	
  but-­‐	
  
Toby: 	
   	
   	
  huhuh[uhuhuh	
  •hhh	
  huhuhuhuhuh	
  
Ellie: 	
   	
   	
   	
   	
  ]	
  I	
  need	
  that	
  for	
  my	
  sister	
  (	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  )	
  	
  

	
   	
   	
   	
  BIRTHDAY	
  
Toby: 	
   	
   	
  •hhh	
  hh	
  
Ellie: 	
   	
   	
  (4.0)	
  don	
  throw	
  tha	
  away	
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ELAN	
  
hcp://tla.mpi.nl/tools/tla-­‐tools/elan/	
  



Silver,	
  C.	
  and	
  J.	
  Patashnick	
  (2011)	
  Finding	
  Fidelity:	
  Advancing	
  Audiovisual	
  Analysis	
  
Using	
  Sonware.	
  Forum:	
  Qualita3ve	
  Social	
  Research.	
  Vol.	
  12	
  No.1	
  .	
  Art.	
  37.	
  Available	
  at	
  
hcp://www.qualita*ve-­‐research.net/index.php/fqs/ar*cle/view/1629/3157	
  
(accessed	
  27th	
  January	
  2014).	
  
	
  
	
  

Despite	
  some	
  very	
  useful	
  tools	
  for	
  handling	
  and	
  analysing	
  data	
  
independently	
  and	
  concurrently,	
  CAQDAS	
  packages	
  are	
  lacking	
  in	
  three	
  
key	
  respects:	
  
1.  analysing	
  audiovisual	
  data	
  using	
  non	
  code-­‐based	
  approaches;	
  
2.  facilita3ng	
  the	
  representa3on	
  of	
  data	
  in	
  non-­‐linear	
  formats;	
  and	
  
3.  crea3ng	
  new	
  records	
  on	
  the	
  basis	
  of	
  analy3c	
  work	
  

(Paragraph	
  83)	
  

hcp://www.surrey.ac.uk/sociology/research/researchcentres/caqdas/	
  



Here, the transcript shows that the door has opened and a woman has
appeared saying “I like green and spots, please”. The speech bubble shows a
patch of green color, followed by the word ‘green’; and a patch with spots,
followed by the word ‘spots’. As soon as the woman has appeared, and has
made her request, Ken says “and press this”, with rising intonation, following
his imperative with a deictic gesture, pointing at the green fripple with spots
on the monitor. Will moves the mouse towards the green fripple with spots.

In Figure 5, the reading path directs the viewer from the large image
of the children to the top left image, representing the image on the screen.
‘Green and spots’ is emphasized, since one of the learning objectives of this
particular game is to ‘recognize, compare, and contrast attributes and learn
the relationships described by AND, OR, and NOT’ (Edmark: Thinkin’
Things User’s Guide, 1994: 15).

In Figure 6, Will has clicked on the green fripple that Ken has pointed
out, and Ken says “and press this”, lowering his intonation at the end of the
utterance, following it with a deictic gesture, pointing at the door. Will moves
the mouse over to the door and clicks on it. Here, the reading path directs the
viewer from the children to Ken’s utterance; then to the image of the door
and Ken’s stretched out arm and his pointing finger on the screen.

N o r r i s : T h e  i m p l i c a t i o n  o f  v i s u a l  r e s e a r c h  f o r  d i s c o u r s e  a n a l y s i s 115
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Figure 5 Ken takes on a teaching role.
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Flexibility,	
  diversity	
  and	
  varia*on	
  in	
  mul*modal	
  transcrip*on	
  

This	
  calls	
  for	
  researchers	
  to:	
  
	
  
•  Acknowledge	
  the	
  par*ality	
  of	
  all	
  transcripts	
  
•  Experiment	
  with	
  mul*modal	
  transcrip*on	
  design	
  choices	
  
•  Consider	
  the	
  affordance	
  of	
  modes	
  of	
  transcrip*on	
  
•  Make	
  decisions	
  about	
  mul*modal	
  transcrip*on	
  design	
  principled	
  and	
  explicit	
  
•  Reflect	
  cri*cally	
  on	
  these	
  decisions	
  and	
  their	
  analy*cal	
  and	
  rhetorical	
  effects	
  

“No	
  longer	
  necessarily	
  ‘scripts’,	
  nor	
  exclusively	
  ‘visuals’	
  …	
  
‘transcripts’	
  (or	
  ‘transvisuals’)	
  are	
  diverse	
  and	
  flexible.	
  There	
  is	
  
mul3plicity	
  in	
  the	
  prac3ces	
  not	
  only	
  between	
  researchers,	
  but	
  also	
  
in	
  the	
  work	
  of	
  individual	
  researchers	
  themselves	
  as	
  they	
  make	
  
transcripts	
  for	
  different	
  audiences	
  and	
  analy3cal	
  purposes.”	
  
(Bezemer	
  and	
  Mavers	
  2011,	
  192)	
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For	
  further	
  examples	
  of	
  mul*modal	
  
transcrip*on,	
  plus	
  researcher	
  commentaries:	
  
	
  
MODE	
  Transcrip)on	
  Bank	
  
hcp://mode.ioe.ac.uk/category/
transcrip*on-­‐bank	
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